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TEACHER-TRAINING IN THE 
DEVELOPMENT OF FOREIGN-LANGUAGE TEACHING 
AIMS OF PAPER 
The main aims of t h i s paper are: 
1 . To give an expose of the nature, quantity and q u a l i t y 
of teacher preparation and t e a c h e r - t r a i n i n g i n T r i n i d a d 
and Tobago with p a r t i c u l a r concern f c r t e a c h e r - t r a i n i n g 
and teacher preparation i n and f o r the teaching of 
. foreign languages. 
2. To draw attent ion to current needs and issues i n the 
area of teacher educations teacher preparation and 
t e a c h e r - t r a i n i n g i n general. 
3° To consider what s p e c i f i c and s p e c i a l i z e d education and 
t r a i n i n g f c r teaching foreign languages e x i s t s . 
Uo To suggest p o s s i b l e steps and s t r a t e g i e s that might 
be undertaken to educate s t r a i n 3 r e - t r a i n and prepare 
persons t o teach foreign languages i n T r i n i d a d and ToD&g 
TEACHER-TRAINING IN TRINIDAD AND TOBAGO 
The general p r o f e s s i o n a l t r a i n i n g of the major ity cf teachers i n 
T r i n i d a d and Tcbago i s organized by the M i n i s t r y of Educations Culture 
and Community Developments and conducted at s i x (6) Teachers' Colleges 
ever a two-year period. 
Together they t u r n cut annually some s i x hundred and s i x t y (660) 
teachers prepared for teaching mainly at the primary l e v e l . 
jjfatgy requirements 
To enter the Teaching Service a person i s required; • i — ,ri • -»• -»j-rSt-•.. .m-1111-1 nî  i * * 
i . t o have passes i n f i v e (5) subjects at Ordinary Level . 
One ( l ) of these must be a pass i n E n g l i s h language. 
A pass i n a f o r e i g n language i s not a p r e - r e q u i s i t e ; 
i i o he/she must r e g i s t e r as a Teacher prospective 5 
i i i . he/she presents h i m s e l f / h e r s e l f f o r an interview "by a 
panel of o f f i c e r s of the Head O f f ice of the M i n i s t r y of 
Education, Culture and Community Development; and 
i v . he/she i s then appointed on probation to a p u b l i c school 
and assigned t o a c l a s s by the P r i n c i p a l or Vice-Pr incipal , , 
I t fol lows then that entry into the Teaching Service takes place without 
p r o f e s s i o n a l o r i e n t a t i o n or t r a i n i n g . 
Admission t o a Teachers' College 
The teacher waits h i s t u r n to be sent t o a Teachers' College for a two-year 
course of t r a i n i n g . This u s u a l l y takes place a f t e r he has been teaching f o r 
three (3) or more years. 
He i s f ree t o accept the opportunity extended to him f o r entry i n t o col lege 
or postpone i t . 
He may apply t o go to a d i f f e r e n t col lege from the one to which he was 
o r i g i n a l l y assigned. 
I n i t i a l Teacher-Training Teachers1 College i s : 
i . I n - s e r v i c e t r a i n i n g ; 
i i . F u l l - t i m e t r a i n i n g and education, divorced from the 
r e s p o n s i b i l i t i e s of being i n charge of a cl&ss« 
i i i . Student-teachers receive t h e i r f u l l s a l a r i e s during 
t h e i r stay at c o l l e g e . 
The Curriculum of the Teachers' Colleges 
The fo l lowing courses are compulsory f o r a l l student-teachers: 
A. Education - 1 . Psychology and Sociology of Education 
2. Philosophy and P r a c t i c e of Education 
3. P r a c t i c a l Teaching. 
B, Language Study 
5» L i t e r a r y Studies 
#6. S o c i a l Studies 
7 . Mathematics 
8» General Science 
C. *9„ An E l e c t i v e Subject chosen from the 
number permitted by the s y l l a b u s and 
offered by the College - Spanish and 
French included. 
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The above are pursued over two (2) years and 
assessed i n t e r n a l l y as w e l l as e x t e r n a l l y by 
a f i n a l w r i t t e n examination c o n s i s t i n g of at 
l e a s t nine (9) papers» 
Do 10. Music and Movement 
i n c l u d i n g C h i l d Drama, 
11, Art and Craft 
are pursued f o r one ( l ) year only - The F i r s t Year« 
The Diploma i s awarded on a b a s i s of course marks combined with 
* a pass mark i n the f i n a l paper i n each subject. 
Foreign Languages at Teachers' Colleges 
Though i t i s p o s s i b l e to e l e c t Spanish or French at Teachers' College s 
i n 197U-1976 only three (3) students from one ( l ) of the s i x col leges pursued 
Spanish E l e c t i v e - i . e . l e s s than 1$. A l l got d i s t i n c t i o n s from the 1975-77 
c l a s s 5 twenty one (21) students from a t o t a l enrolment of seven hundred and 
seventeen (717)« 
Three (3) of the s i x (6) c o l l e g e s pursued Spanish as an E l e c t i v e , Less 
than 3%c Five (5) out of twenty one (21) were awarded d i s t i n c t i o n s . 
Report of the External Examiner 
Spanish E l e c t i v e 1977 
"Performance i n the Examination showed a r e l a t i v e l y high degree 
of consistency among the three (3) col leges o f f e r i n g students, 
fi 
I t i s a lso noteworthys as a breakdown of marks would i n d i c a t e , 
that the students themselves performed quite c o n s i s t e n t l y from 
the Oral Examinations through Papers I and I I , For example, 
while they showed quick comprehension and spontaneity c f 
response i n the o r a l examination9 there was a d i s t i n c t 
l i m i t a t i o n with regard to the range c f s t r u c t u r e s and idiom 
i n the responses themselves. This was r e f l e c t e d i n Paper I 
(Engl ish to Spanish) where a knowledge c f word crder and syntax 
did not r e a l l y make up f o r a l a c k c f b a s i c morphological patterns 
•such as the proper forms c f Demonstrative Pronouns, Tense endings9 
agreement of Past P a r t i c i p l e s , There seems to have been a need 
f o r greater p r a c t i c e i n grammatical d r i l l s . There appeared t c 
be f a r toe much mutual i n t e r f e r e n c e between the two languages 
i n terms of basic things l i k e orthography, accentuation and 
e s p e c i a l l y i n the case of Paper I I (Spanish to Engl ish) l i t e r a l 
t r a n s f e r of idiom - t h i s too i n the Essay quest ion," 
None of the Teachers' Colleges o f f e r French» French was offered by-
three ( 3 ) col leges up t o 1970» 
Reasons for the decl ine of French and Spanish at Teachers' Colleges 
1 . U n a v a i l a b i l i t y of q u a l i f i e d , confident and competent teacher 
educators f o r teaching f o r e i g n languages» (Aspir ing students 
are often advised t o f i n d another E l e c t i v e ) . 
2. Fewer students are e l e c t i n g subjects from the humanities. 
Instead the trend i s to e l e c t one of the p r a c t i c a l a r t s 
and c r a f t s 9 e . g . Home Economics, H a n d i c r a f t , A g r i c u l t u r e . 
3. Very l i m i t e d opportunit ies to teach Spanish with college 
supervis ion since teaching p r a c t i c e i s done mainly i n primary 
, schools where Spanish i s not on the programme of work. 
On graduation, even those students who have dist inguished 
themselves i n Spanish have l i t t l e hope of being absorbed 
i n t o the Junior Secondary School to teach Spanish nor to 
r e c e i v e further t r a i n i n g i n teaching Spanish. 
5-o Negative a t t i t u d e s and blocks i n Spanish set i n at the 
Secondary School due i n part to poor teaching and l i t t l e 
or no motivation. 
6. Streaming at some secondary schools relegates the weaker 
p u p i l s t o pursuing Spanish, the b r i g h t e r ones to French. 
Streaming may make i t impossible for a student to pursue 
any f o r e i g n language at a l l . 
7 . There i s a wider choice of subjects open to students at 
G.C.E. ' 0 ' Level . 
8. Change i n philosophy behind the E l e c t i v e subjects at 
Teachers' Col leges. 
Before 1970, the E l e c t i v e Subject was conceived as an academic study 
intended f o r the personal development of the i n d i v i d u a l student, as d i s t i n c t 
from h i s p r o f e s s i o n a l development. 
At present, greater emphasis i s placed on methods of l e a r n i n g and teaching 
the E l e c t i v e Subjects. x 
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THE EXTENT OF FOREIGN-LANGUAGE TEACHING IN 
THE EDUCATION SYSTEM OF TRINIDAD AND TOBAGO 
General ly speakings f o r e i g n language teaching begins at the p o s t -
primary l e v e l of education» 
I n the i960®ss Spanish was imposed on or introduced i n t o the p o s t -
primary c l a s s e s (Standards 6 and 7) of the then a l l - a g e schools with 
l i t t l e success. 
The teachers were n e i t h e r q u a l i f i e d nor prepared f e r the t a s k , and 
were t h e r e f o r e unable t o cope9 or to motivate the l a r g e number of p u p i l ? 
forming these c l a s s e s 9 beyond a very l i m i t e d period» 
The t e x t provided suggested the methods envisaged. General overcrowding 
and attempts t c get p u p i l s through the Primary School- leaving C e r t i f i c a t e 
i n Mathematics9 E n g l i s h Language and a General Paper (No paper i n Spanish) 
made the attempt at Spanish-teaching a b o r t i v e . 
This abort ive attempt at teaching Spanish at the post-primary c l a s s e s 
may not be without seme undentable negative c o n d i t i o n a l l y of a t t i t u d e s t o 
Spanish-teaching, 
P r i v a t e Fee-Paying Preparatory Schools 
Spanish and French have been taught at some preparatory schc:.'lr9 (Note: 
the designation i s "preparatory" not primafcy)9 e . g , the University ¿ t a f f i 
School, Chi ldren i n attendance come from homes with progressive p r o f e s s i o n a l s 
and i n t e l l e c t u a l s . Seme of them began schooling overseas9 most move i n a 
s t i m u l a t i n g s o c i a l m i l i e u i n which f o r e i g n languages and c u l t u r e s have a 
r e a l e x i s t e n c e . Many of these c h i l d r e n enter secondary schools i n T r i n i d a d , 
Many do not. They leave f o r schools overseas. 
Those secured t c teach the language are f r e q u e n t l y n a t i v e speakers 
or persons who have l i v e d f o r sometime i n a country where th= language 
i s spoken. Many are v o l u n t a r y h e l p e r s 9 parent-teacher members; some are 
experienced teachers who have opted out of the p u b l i c system; have resigned 
from, the teaching s e r v i c e but have r e t a i n e d a love f o r teaching. 
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They are often mature persons with the courage of t h e i r convict ions 9 i 
who have a c l e a r notion of what they wish t o do as t h e i r l i f e ' s work. For 
them teaching i s e i t h e r a hobby, a past-t ime, a p l e a s u r e , a diversion» 
I n d i v i d u a l work i s poss ib le and p r a c t i c a l » 
i i 
As such t h e i r teaching stimulates l e a r n i n g , and the response received 
i s often much better i n q u a l i t y that obtained i n the p u b l i c schools with 
t h e i r greater numbers of l e a r n e r s . 
Foreign-Language Teaching at the T r a d i t i o n a l Five-Year Secondary Schools 
By t r a d i t i o n , b y design, and by v i r t u e of the deployment of t h e i r 
s t a f f , the older secondary schools are free to o f f e r a number of foreign 
languages, e . g . French, Spanish, L a t i n . 
Many o f f e r p u p i l s two (2) modern languages, others reserve French for 
the more g i f t e d and Spanish for those considered l e s s able. 
E a r l y streaming sometimes mkkes i t impossible for some students i n the 
Sciences stream to pursue a foreign language. 
Teachers are seldom native 'speakers. Some are U n i v e r s i t y graduates. 
Some may be former students who have passed the subject at 'A' l e v e l . 
Teaching methods i n these schools are t r a d i t i o n a l , mainly i n d i r e c t and 
exam, oriented. Language clubs are encouraged. 
i 
A few schools have a language laboratory. 
Foreign-Language Teaching i n Pr ivate Secondary Schools 
Some of these schools o f f e r both French and Spanish depending on the 
s t a f f a v a i l a b l e . Teaching methods vary from u l t r a - p r o g r e s s i v e i n a few 
schools, e s p e c i a l l y those i n which Engl ish may have to be taught to some 
p u p i l s as a f o r e i g n language, to the nondescript, depending again GI the 
q u a l i t y and the experience o f : t h e s t a f f . S a l a r i e s and conditions of work 
for s t a f f are often more exacting than i n the l a r g e r secondary schools that 
are government-maintained or a s s i s t e d . The school term may be longer than 
that of the p u b l i c school. 
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"Commercial Schools" or S e c r e t a r i a l Colleges are mainly p r i v a t e 
establishments. Some of them cater for Spanish-speaking students, mainly 
from Venezuela, who have done E n g l i s h at Secondary Schools, mainly by 
t r a d i t i o n a l , i n d i r e c t methods. 
These schools o f f e r E n g l i s h t o the Spanish-speaking students as 
a foreign language. Some o f f e r Spanish t 'o-their English-speaking students 
too. 
Tutors are not p r o f e s s i o n a l l y t r a i n e d teachers. 
Conversational and commercial Spanish i s taught. Success achieved 
i s often due to strong motivation on the part of the student, small c l a s s e s , 
person to person r e l a t i o n s h i p and the -warmth and personal enthusiasm of 
the i n d i v i d u a l t u t o r s . 
Foreign-Language Teaching i n the J u n i o r Secondary School 
Spanish alone i s offered to a l l students i n the Junior Secondary 
Schools, three (3) times per week over a three (3) year period. 
J u n i o r Secondary School teachers of Spanish may be categorized 
accordingly: 
(a) Teachers with i n i t i a l general t e a c h e r - t r a i n i n g , with 
E l e c t i v e Spanish and/or 'A' Level Spanish p l u s a d d i t i o n a l 
part-time t r a i n i n g i n Spanish p r i o r to appointment to the 
Junior Secondary School. One aspect of t h e i r t r a i n i n g i n 
Spanish was the teaching of Spanish - theory and p r a c t i c e -
with p r a c t i c e - t e a c h i n g done under s u p e r v i s i o n . 
Direct methods were advocated. 
(b) U n i v e r s i t y graduates with no p r i o r p r o f e s s i o n a l t r a i n i n g 
nor experience i n teaching / c l a s s and with no t r a i n i n g 
i n teaching Spanish, 
( c ) Younger persons with Advanced Level Passes i n Spanish, 
but with no p r o f e s s i o n a l t r a i n i n g , no teaching experience 
p r i o r to appointment t o the Junior Secondary School. 
These are c a l l e d A s s i s t a n t Teacher I I I . 
(d) U n i v e r s i t y graduates with p r i o r p r o f e s s i o n a l t r a i n i n g 
and experience teaching at Primary l e v e l . At the J . S . S . , 
i n addit ion to teaching Spanish, they may have the 
a d d i t i o n a l r e s p o n s i b i l i t y of being V i c e - P r i n c i p a l . 
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Due to the var ious l e v e l s of preparedness, teachers of Spanish vary 
considerably i n t h e i r teaching competence„ Differences i n att i tudes to 
teaching are t o be expected too. 
Continuity and consistency of approaches t o teaching Spanish i s not 
guaranteed where there i s such a v a r i e t y of l e v e l s . Concern f o r the r e s u l t s 
of the l U - p l u s examination helps to d u l l the edge of the teaching of Spanish. 
I n the f i r s t term, the c h i l d r e n are quite eager t o l e a r n Spanish. I t 
c o n s t i t u t e s a novelty for many of them at t h i s stage. However, t h i s e a r l y 
enthusiasm fades because of the exigencies of the t w o - s h i f t system, teacher 
absenteeism aggravating shortages of s t a f f , f a i r l y l a r g e c l a s s e s of 1+0 students 
each, absence of any f u r t i v e mater ia ls f o r teaching and l e a r n i n g u n a v a i l a b i l i t y 
of guidance from the curr iculum s u p e r v i s o r s , absence of a language room, the 
d i f f i c u l t y of forming language clubs due to the s h i f t system - the r i g i d 
t imetabl ing. 
I n s h o r t , the teaching of Spanish at the Junior Secondary School i s 
"perhaps the biggest s i n g l e problem concerning the teaching of Spanish." 
The approach t o teaching i s mainly a r c h a i c . Without adequate teaching 
a i d s , the younger teachers soon t i r e of o r a l work, e s p e c i a l l y as t h i s i s 
the only subject that they teach. 
Because of the r i g i d t imetabl ing and the s i n g l e subject s p e c i a l i z a t i o n 
i n a l l a r e a s , i n t e g r a t i n g Spanish with other c u r r i c u l a areas, e.g. S o c i a l 
S t u d i e s , E n g l i s h , Music, i s not an easy matter.' 
P u b l i c expectation of the performance of the J u n i o r Secondary School i s 
low. By expecting l i t t l e from these schools, the p u b l i c , inc luding parents 
help to de-motivate the p u p i l s f u r t h e r . 
The major ity of c h i l d r e n l e a v i n g the Junior Secondary Schools are 
strangers to French and end up i n d i f f e r e n t to or d i s l i k i n g Spanish. 
Spanish at the Senior Comprehensive School 
Spapish i s offered to a l l students at the senior comprehensive school. 
French i s o f f e r e d only to those pursuing academic studies i n the Humanities. 
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The Senior Comprehensive Schools receive students mainly from 
the Junior Secondary Schools t o pursue courses for a minim-um of two (2) more 
years or a maximum of four (b) more years. 
The wide range c f subjects offered t h e i r disenchantment with Spanish 
at the Junior Secondary l e v e l , and the fact that Spanish i s compulsory, 
serves to melee p u p i l s rate Spanish very p o o r l y . I t i s s a i d that many are 
r e f u s i n g to t u r n up f o r Spanish c l a s s e s at a l l , e s p e c i a l l y i f those c lasses 
are i n the afternoon. The most " H o s t i l e " students are those i n the 
s p e c i a l i z e d craft- courses, as f a r as taking Spanish goes. 
Teachers of Spanish i n the Senior Comprehensive Schools 
These teachers are a l l U n i v e r s i t y Graduates i n Spanish, Many have 
had previous experience teaching Spanish, many have not. S i m i l a r l y , some 
have had general p r o f e s s i o n a l t r a i n i n g as c l a s s teachers, some have not. 
Special t r a i n i n g i n teaching Spanish i s not widespread. The approach 
to teaching Spanish i s general ly t r a d i t i o n a l , with considerable anxiety 
being experienced over the forthcoming examinations, at the present time. 
Equipment and aids 
There i s p r o v i s i o n for equipping these schools with language 
l a b o r a t o r i e s . Hopeful ly, these w i l l h e l p , t o determine teaching methods 
used. 
French and the Senior Comprehensive School 
For students t a k i n g the academic course, French i s offered as an 
E l e c t i v e . I t i s an a l t e r n a t i v e t-o E n g l i s h L i t e r a t u r e , 
I n as much as no French i s o f f e r e d at the J u n i o r Secondary Schools 
which feed the Senior Comprehensive Schools, students choosing French 
must begin French at t h i s school, and study I t f o r four y e a r s . Few students 
are so i n c l i n e d . 
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Foreign-L-anguage Teaching at the T e r t i a r y Level 
The Department of Modern Languages of the U n i v e r s i t y of the West 
I n d i e s , St» Augustine Campus, and the Extra-Mural Department, are the main 
i n s t i t u t i o n s engaged i n Foreign-Language teaching at the T e r t i a r y Level» 
Minimally involved are the School of Education of the U n i v e r s i t y of 
the West I n d i e s and the Teachers' Col leges, 
Spanish Courses are offered by the Department of Spanish, U n i v e r s i t y 
of the West I n d i e s , St, Augustine, over a three-year period* 
Year I s; i ) Spanish Language - P r e - r e q u i s i t e 
A-Level Spanish 
i i ) H i s t o r y of the Spanish Language, 
A-Level Spanish and 0 - L e v e l L a t i n are 
p r e - r e q u i s i t e s f o r t h i s course„ . 
Year I I : ; i i i ) Introduction to Spanish Caribbean L i t e r a t u r e 
i v ) Spanish Language I I , • 
t h t h 
v) Hispanic L i t e r a t u r e s of the X V I — and X V I I — 
c e n t u r i e s . 
Year I I I : : v i ) The Modern Spanish Novel, 
v i i ) Spanish-American L i t e r a t u r e , 1920-1960, 
v i i i ) Engaged L i t e r a t u r e by X I X — and XX— Centuries, 
L a t i n American Writers who have inf luenced 
C u l t u r a l Development, 
i x ) Spanish Caribbean. L i t e r a t u r e I I . 
x ) Spanish Language I I I , 
With the language courses, an a u d i o - l i n g u a l approach i s used throughout< 
Students are organized i n t o small groups, and must do i n d i v i d u a l p r a c t i c e i n 
the language l a b o r a t o r y . 
The s t a f f includes a n a t i v e speaker. 
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1 
Discussions oil structures presented are conducted i n Spanish, 
Students are to devote f i v e hours per week to t h i s course. 
There i s nc end of course-examination as such, i n the f i r s t y e a r . 
Instead assessment i s cumulative and ased on t e s t s given at the end of 
each l e s s e n or u n i t . 
Other teaching s t r a t e g i e s i n c l u d e : 
-Membership i n the Spanish Club 
-Obl igat ion to spend at l e a s t two months i n a Spanish-
speaking country 
-Students' exchange between the U n i v e r s i t y of the West 
I n d i e s , St, Augustine, and the U n i v e r s i t y of Merida, 
Venezuela, 
One notable feature i s that there i s no course deal ing s p e c i f i c a l l y 
with methods and s t r a t e g i e s of teaching f o r e i g n languages. This i s not 
r e f l e c t e d i n the test of recommended books e i t h e r . And yet a l a r g e 
percentage of the graduates seek and f i n d employment i n the teaching 
s e r v i c e . 
The School of Education 
The School of Education i s responsible f o r an I n - S e r v i c e diploma 
programme. Students are i n the main secondary school teachers who graduated 
from U n i v e r s i t y seme f i v e years p r i o r to entry on the course, at the l e a s t . 
There i s no end of course examination. Issues and problems i n 
education are studied by means of d i s c u s s i o n s , and guided reading and 
study; essay and papers are presented on problems surfaced, 
A t h e s i s or extended essay on a topic of choice i s presented at the 
end of the course. 
The approach may be termed - problem or iented, h o l i s t i c and p r a c t i c a l . 
P r a c t i c a l teaching i s supervised by s t a f f t u t o r s and conducted i n 
the worked c l a s s s e t t i n g . 
On an average, about 20 persons engaged i n modern language teaching, 
are selected for- the i n - s e r v i c e diploma. 
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The programme has not won the approval of the T r i n i d a d and Tobago p u b l i c , 
mainly because i t i s a non-examination programmée However, those who take the 
course complain of the s t r a i n of course work with which they must cope and 
at the same time s e r v i c e t h e i r own classes» 
P r o f e s s i o n a l awareness and improvement i s promoted by shared discussions 
of problems i n teaching i n general - methodology a r i s e s out of and i s r e l a t e d 
to the t o t a l education experience. Students are counsel led, and they t r y to 
implement techniques i n teaching and re-teaching t h e i r l e s s o n s . 
FOREIGN-LANGUAGE TEACHING AT TEACHERS'.COLLEGES 
Many teacher-educators hold a recent f i r s t degree i n addit ion to a primary ' 
school teachers ' c e r t i f i c a t e and/or a diploma i n Education or a Bachelor i n 
Education. "A d i s t u r b i n g number hold a f i r s t degree with a minimum of years 
of proven competence as a classroom t e a c h e r . " Others have teaching experience 
from work i n var ious types of schools i n the system. 
Some of the language t u t o r s - i . e . of E n g l i s h and of foreign languages 
have t h e o r e t i c a l and p r a c t i c a l t r a i n i n g i n the teaching of language. 
A l l student t r a i n e e s receive i n s t r u c t i o n and get some p r a c t i c e i n second 
language teaching by the s t r u c t u r a l approach. 
Those e l e c t i n g Spanish may or may not get f u r t h e r i n s t r u c t i o n on methodology 
depending on who i s the t u t o r . A p r e - r e q u i s i t e i s an O-Level Pass i n Spanish. 
As stated e a r l i e r , they get few opportunit ies to p r a c t i c e teaching Spanish 
i n a school s e t t i n g . 
I n the f i r s t year, 2^/2 hours per week i s a l l o c a t e d to Spanish, and i n 
the second y e a r , about 5 hours per week. 
Much time i s spent on o r a l work - reading, conversation and d i c t a t i o n . 
Small-group work i s p o s s i b l e ; student d i r e c t e d d i c t a t i o n i s rotated; 
conversation deals with current events, and p r o f e s s i o n a l themes. Reasons 
for choosing Spanish'and the relevance, of Spanish studies i n T r i n i d a d and 
Tobago i s e s t a b l i s h e d by d i s c u s s i o n , personal testimony, and a research 
paper on. some aspect' of l i f e i n T r i n i d a d which r e f l e c t s Spanish i n f l u e n c e . 
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Compariscns and contracts with the course i n Language Studies 
(Engl ish Language) are often pursued i n d iscuss ion and i n w r i t i n g . 
Methods of teaching the student-teachers include some d i r e c t and 
some i n d i r e c t approaches 9 o c c a s i o n a l l y a v i s i t i n g nat-ive speaker i s 
engaged. 
Seme attempt i s made to r e l a t e the course to the S o c i a l Studies 
programme, 
Students are introduced to some aspects of Spanish-American Culture 
e,g, l i t e r a t u r e 9 music, scng and dance. At the end of the course, a l l 
students are mere favourably disposed to Spanish c i v i l i z a t i o n , 
OTHER FOREIGN LANGUAGES USED IN TRINIDAD M P TOBAGO 
Hindi 
1 , Hindi d i a l e c t / s are spoken by rural. East I n d i a n s , and 
used as a medium of communication between fr iends and 
r e l a t i v e s I n a f a m i l i a r s e t t i n g . 
I t i s scmetlmes used as a b a r r i e r to communica+I^n i n 
the-; presence of younger persons, persons of the opposite 
sex, and strangers to the l o c a l community. 
Most Hindi speakers understand Engl ish.and can speak seme 
form of E n g l i s h , 
2, Hindi i s widely used over the l o c a l r a d i o s t a t i o n s i n 
" c u l t u r a l and r e l i g i o u s programmes", 
3, Hindi i s one of the languages of the Hindu r e l i g i o n . 
As such i t I s used i n primary and secondary schools 
ran by Hindi denominational boards at morning and 
afternoon assembly and during r e l i g i o u s i n s t r u c t i o n 
per iods, 
Some schools spend some time r e g u l a r l y teaching elements 
of Hindi, by t r a d i t i o n a l methods„ 
4, Hindi as a language of the Hindu r e l i g i o n i s used i n 
r e l i g i o u s r i t u a l s connected -with b i r t h , marriage and 
death, on s o c i a l occasions l i k e wedding celebrations 
and the celebrat ions of f e s t i v a l s l i k e D i v a H , 
Fhagwah, e t c , 
5, Hindi i s heard v i a records of Indian scngs and v i a the 
t h r i v i n g Industry i n Indian Fi lms, 
6. I n d i v i d u a l students, some a d u l t s , some of secondary school 
age, w r i t e Hindi exams at G«C. E „ O-Level and A-Level» 
Local Hindu groups sponsor competitions and contests i n 
I n d i a n c u l t u r e i n c l u d i n g essay w r i t i n g i n E n g l i s h o^ Indian 
themes, o r a l H i n d i , w r i t t e n H i n d i , s inging and composition 
of bhajans, etc» 
Chi ldren of school age, c h i l d r e n at school and young people 
are the main part ic ipants» 
There are strong pockets of i n s i s t e n c e that Hindi should 
be an a l t e r n a t i v e to Spanish or should be an e l e c t i v e at 
many more secondary schools i n T r i n i d a d and Tobago» 
The teachers and the promoters of Hindi are i n the main 
p u n d i t s , some school teachers are involved as teachers and 
as organizers» Strong i n t e g r a t i v e motivation i s one factor 
making for successful l e a r n i n g of Hindi despite t r a d i t i o n a l 
methods» 
Modern methods and i n s t r u c t i o n i n modern methods, books 
and courses are a v a i l a b l e i n small q u a n t i t i e s through the 
I n d i a n High Commission i n Port of Spain» 
At the U n i v e r s i t y Level , there i s a v i b r a n t m i l i t a n t 
Hindu s o c i e t y . S imi lar s o c i e t i e s e x i s t at some Teachers' 
Colleges» 
Arabic 
Arabic i s another language used i n T r i n i d a d and Tobago s u f f i c i e n t l y 
to warrant considerat ion, 
1» Arabic i s the sacred language of the Holy Koran and i n that 
sense of the worshipping Muslim community. Conversions to 
Is lam are proceeding apace» 
2» The I s l a m i c Missionary z e a l i s promoted by the I s l a m i c 
M i s s i o n a r i e s Guild through radio broadcasts, 
Arabic i s used i n family prayers and other p u b l i c r i t u a l s 
connected with death, b i r t h , e t c . Like H i n d i , i t i s used 
at assemblies i n schools run by Muslim denominations» 
Current i n t e r e s t i n Afro-Asian studies have given to 
Arabic another l e a s e on l i f e . 
As f o r H i n d i , so f a r , Arabic promoters are not n e c e s s a r i l y 
t r a i n e d teachers, though many teachers are involved i n the 
promotion. 
Methods are t r a d i t i o n a l . The o b j e c t i v e i s to be able to read 
and r e c i t e the Koran i n Arabic. 
Of l e s s e r magnitude i s the use of Arabic by members of the 
Syrian-Lebanese community i n f a m i l i a r c i r c l e s and i n t h e i r 
• • -business p laces as a b a r r i e r t o communication and to 
understanding by strangers. 
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HOW IMPORTANT I S TEACHER PREPARATION 
I n T r i n i d a d and Tobagos as i n other p a r t s of the Caribbean, i t 
i s general ly agreed that teachers are c r u c i a l to any change of n a t i o n a l 
importance, I n c r e a s i n g l y too, i t i s r e a l i z e d that teachers alone are 
not responsible f o r changes i n our s o c i e t i e s . 
I n the foreword to the New Primary School S y l l a b u s , Gomes 
submits:-
" I n the f i n a l a n a l y s i s , one must face the inescapable 
fact that the major instrument of change i s the teacher, 
whc must understand not only what he i s doing, but why 
he i s doing i t as w e l l , " 5/ 
According to Beddoe:-
"the most c r i t i c a l l i n k i n the system of education i s 
the system of r e c r u i t i n g and r e t a i n i n g high q u a l i t y 
teacher educators , , , , The harvest that we reap through 
our schools w i l l be enriched or impoverished to the 
extent that we ensure or do not ensure q u a l i t y educators," 6/ 
" I n order to improve the standard of education i n T r i n i d a d 
and Tobago, t e a c h e r - t r a i n i n g and the teaching profess ion as 
a whole should be improved and ways be found of a t t r a c t i n g 
i n t o i t people dedicated to seeking the welfare of students", 
was one of the recommendations of the "Valdez Report", 7 / 
What i s t r u e f o r education i n general holds good f o r the teaching 
of foreign languages as w e l l . 
I t must be noted that with u n i v e r s a l primary education, and the 
t h r u s t towards uni\~ersal secondary education, more and more of t h e i r 
l i v e s i n schoolrooms, presided over by school-teachers. 
Teachers as a body form the l a r g e s t s i n g l e group of p r o f e s s i o n a l 
workers i n T r i n i d a d and Tobago, 
Q I 
"Education i s the l a r g e s t s i n g l e industry i n our society,"— 
Teacher-preparation, q u a n t i t a t i v e l y and q u a l i t a t i v e l y i s therefore 
of c r u c i a l and urgent importance i n n a t i o n a l development, and f o r the 
development and improvement of foreign, language l e a r n i n g . 
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Teacher-Training f o r the Development and Improvement 
of Foreign-Language Teaching 
For the e f f e c t i v e development of Foreign-Language teaching i n Tr inidad 1 
and Tobago, the t r a i n i n g and r e - t r a i n i n g of teachers of foreign languages must 
take i n t o account much more than merely making the foreign-language teacher 
e f f i c i e n t i n teaching of a foreign language. 
I n my view, teacher t r a i n i n g f o r e f f e c t i v e foreign-language teaching 
i n our education system must address i t s e l f to generating and m o b i l i z i n g support 
from and through the t r a i n i n g of a l l teachers i n and f o r the primary l e v e l of 
education. 
Every teacher i n our primary schools i s a teacher of language. Our 
teacher t r a i n i n g programmes therefore must s t r i v e to make a l l our teachers 
at primary l e v e l more e f f e c t i v e teachers of language and more e f f i c i e n t users 
of language. This w i l l help to l a y a better foundation f o r foreign-language 
l e a r n i n g and teaching throughout the education system. 
Teacher t r a i n i n g for the development of e f f e c t i v e foreign-language teaching 
must be accompanied by teacher education that seeks to make a l l teachers 
conscious of phi losophies of development - human and m a t e r i a l . Without t h i s 
p h i l o s o p h i c a l under-girding, and accompaniment, foreign language programmes 
w i l l continue to meet with unhealthy r e s i s t a n c e both from other subject teachers 
as w e l l as from students. There are many persons who genuinely b e l i e v e that 
l e a r n i n g a f o r e i g n language i s a waste of time; i s an economic waste; i s 
detrimental to our economic development, and i s i n f e r i o r to the p u r s u i t of 
science and technology, e s p e c i a l l y at t h i s time of f e v e r i s h economic a c t i v i t y . 
Many see i t as a hallmark of c o l o n i a l and n e o - c o l o n i a l metropolitan-oriented 
c i t i z e n s , 
Teacher T r a i n i n g f o r e f f e c t i v e foreign^language teaching must be f a c i l i t a t e d 
and support by and through a meaningful s o c i a l studies programme f o r a l l teachers 
in, t r a i n i n g . and.-through, an affexdiive~-.and..fiffeetivs_:prQgr.ajnme. i n the c r e a t i v e 
a r t s . 
